Comparison of CEPH and SABPAC Criteria


Mission, Goals and Objectives

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Clearly formulated and publicly stated mission, goals and objectives

· Guided by broad mission of public health – “enhancing the health of human populations through organized community effort”

· Must include instructional, research and service goals and objectives, but may include other roles and functions as they pertain to the program

· Program will be evaluated based upon its own mission, goals and objectives

Corresponds to Criterion I
Defined mission and education objectives that clearly represent the specific goals and orientation of the program

· Clearly stated objectives that provide base for curriculum development

Corresponds to Criterion I.A.
CEPH expects to see goals and objectives relating to research and service in addition to those relating to education

Organizational Setting – External

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Program must be an integral part of an accredited institution of higher education

· Institution must be accredited by a regional accrediting body that is recognized by the US Department of Education (USDE)

Corresponds to Criterion II.A.
Department or program area must be an integral part of a college or university accredited by a regional accrediting agency affiliated with the Council on Post-Secondary Accreditation (COPA)

Corresponds to Criterion II.A.
This criterion is essentially the same; however, COPA no longer exists.  An organization with stature similar to the former COPA is the Council for Higher Education Accreditation (CHEA).  Currently all regional accrediting agencies are recognized by CHEA as well as USDE (as required by CEPH).

Organizational Setting – Internal

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

The organizational setting should be conducive to teaching and learning, research and service.  The setting should facilitate interdisciplinary communication, cooperation and collaboration.  The setting should enhance the program’s ability to fulfill its stated mission and goals.  The setting must reflect integrity, fairness, and ethical dealings.  

The program must have developed and adopted a statement of public health values, concepts and ethics.

Corresponds to Criterion II.B.
Program should develop and maintain cooperative and joint relationships within the college and university as well as in the external community.  This provides the program optimal utilization of:

· Resources (faculty, courses, special programs, equipment, facilities, field placement sites)

· Interactions between faculty and students of different disciplines

· Effective working relationships with community organizations

· Competencies of professional health educators in field settings to increase value of educational experience

· Faculty in other disciplines as instructional resources

Corresponds to Criterion II.E. and II.D.5.
The criteria are essentially the same.  CEPH does require that the program identify or develop a statement of public health concepts, values and ethics.  This could be, if the program chooses, the Code of Ethics for the Health Education Profession.

Governance

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Program administration and faculty should have clearly defined roles and responsibilities concerning program governance.  These include:

· program policy development; 

· planning; 

· budget and resource allocation;

· student recruitment, admissions and award of degrees; 

· faculty recruitment, retention, promotion and tenure; 

· academic standards and policies; and

· research and service expectations and policies

Students should have appropriate roles in program governance.

Corresponds to Criterion III
Appropriate faculty should have the responsibility for planning and conducting the program of study including scope, course sequence, and student practice experience.

As much as institutional policies and procedures allow faculty should be responsible for curricular changes and program budget. 

Corresponds to Criterion II.B.
SABPAC criterion refers only to faculty involvement in instructional issues (with a mention of program budget).  CEPH criterion asks that program faculty be involved in governance of the program/department more broadly, usually evidenced by faculty participation on important program, department, college, and university committees.

Research

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Program must pursue an active research program consistent with its mission.  Faculty and students should contribute to knowledge base in health education including research to improve practice of public health.  Community-based collaborative research is encouraged.

Program should reside in a setting in which policies and procedures are conducive to research.

Students should be provided with research opportunities.

Corresponds to Criterion VI
Department or program should promote faculty research and grantsmanship and identify the faculty’s scope of involvement in each.  Priority to individual and collaborative research and grant activity, including interdisciplinary efforts that will develop and advance the professional preparation of health educators and the practice of health education.

Corresponds to Criterion III.E.
Undergraduate faculty are not required to engage in research and the organizational setting may not be one that facilitates or supports research.

In addition, CEPH requires that students have the opportunity to be involved in research.  This is an unlikely expectation for undergraduate studies.

NOTE: Perhaps this is one distinction between graduate and undergraduate criteria. 

Service

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Program shall pursue an active service program consistent with its mission, through which faculty and students contribute to advancement of health education practice.

Program must provide continuing education for health education/public health practitioners.

Corresponds to Criterion VII


Department or program area should be active in provision of continuing education of practitioners and other health personnel.  Encourages cooperation and collaboration with community agencies and other parts of the university.

Corresponds to Criterion III.D.
The key difference with these criteria is that SABPAC only requires participation in continuing education while CEPH requires faculty and students to be more broadly involved in other areas of service to the profession.  Service activities, as defined by CEPH, may relate to local, regional, national, or international opportunities and needs.  It refers to contributions of professional expertise to the public, including professional practice.

NOTE: Perhaps student involvement in service differentiates graduate from undergraduate education.  This would be consistent with the difference in research expectations.  However, if undergraduate programs are preparing entry-level practitioners, service requirements (if different from or beyond the internship or field experience) play an important role in introducing students to the professional practice community.

Resources

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Resources shall be sufficient to fulfill program’s stated mission, goals and objectives in education, research and service.

Adequate resources include:

a) financial;

b) personnel (faculty, administration and staff);

c) offices;

d) classrooms;

e) library facilities and holdings;

f) laboratories;

g) computer facilities; and

h) field experience sites and other community partnerships

Corresponds to Criterion IV


Program/department should have an easily identifiable, assigned budget adequate for its teaching, research and service functions.  Faculty size must be adequate to provide an acceptable student/faculty ratio (compared with acceptable standards for other undergraduate programs).  Must have appropriate physical facilities to carry out required and elective coursework and field experience.

Adequate resources include:

a) financial;

b) faculty;

c) offices;

d) classrooms and seminar rooms;

e) conveniently located library facilities and holdings in health education and related fields;

f) laboratories;

g) data processing equipment and services;

h) conveniently located health programs for students to observe and field experiences of high quality

i) auditoria; and

j) reading and study rooms

Corresponds to Criteria II.C., II.D.4., and II.F.


Discussion of resource issues is spread throughout the SABPAC document, but these are essentially the same.  SABPAC refers to data processing equipment rather than computer facilities likely due to the age of the document.  SABPAC also requires student and faculty access to auditoria and reading and study rooms, aspects not mentioned by CEPH.

CEPH requires documentation in its self-study that addresses a separate program budget, student/faculty ratio, acceptable physical facilities and space (including library), and community relationships and field experience sites.

CEPH, in general, requires a strong program evaluation component throughout its criteria.  Programs must identify outcome measures by which they are able to judge the adequacy of their resources and provide data against them over the last 3 years.  At a minimum, the program must provide data on student/faculty ratio, program expenditures/FTE student, and research dollars/FTE faculty.  Programs are also encouraged to choose additional outcome measures unique to their own program.

Faculty

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Program should have a clearly defined faculty, which by virtue of its size, multidisciplinary nature, educational preparation, research and teaching competence and practice experience is able to support the program’s mission and goals.

Corresponds to Criterion VIII.A.

Program must recruit, retain and promote a diverse faculty and provide equal opportunities regardless of age, sex, race, disability, religion or national origin.

Corresponds to Criterion VIII.C.

Program must have policies and procedures to recruit, appoint and promote qualified faculty and to evaluate their competence and performance and support their professional development and advancement.

Corresponds to Criterion VIII.B.
Program chair or director must be full-time with academic preparation and experience in health education (doctoral degree preferable).  Must be CHES or CHES eligible. Faculty should include at least 1 full-time person in addition to program director with similar qualifications. Members of faculty who teach health education should have specific experience and academic qualifications in relevant areas.

Corresponds to Criterion II.D.1, 2, and 3

Desirable for faculty to be broadly representative of ethnicity and gender of society.

Corresponds to Criterion II.D.6.
SABPAC criteria are more specific and thus more prescriptive than CEPH criteria although the actual expectations of site visit teams and the CEPH board are similar. As in other sections, the program must establish outcome measures and measure its progress against them with respect to faculty qualifications and faculty diversity.

CEPH requires the program to show evidence of policies supporting diversity. CEPH tends to measure the program’s success by comparing its faculty diversity with diversity of its geographic area.

The requirement for policies for faculty evaluation and promotion and for faculty development opportunities do not appear in the SABPAC criteria.

Students

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Program should have student recruitment and admissions policies and procedures designed to select qualified individuals.

Corresponds to Criterion IX.A.

Application, admission and degree-granting requirements shall be applied equitably to applicants and students regardless of age, sex, race, disability, religion or national origin. Program should encourage inclusion of students who reflect the diversity of the population.

Corresponds to Criterion IX.B.

Program must have a clearly explained and accessible advising system for students as well as readily available career and placement advice.

Corresponds to Criterion IX.C.

Students should, where appropriate, have participatory roles in program evaluation, policy-setting and decision-making.

Corresponds to Criterion IX.D. 


Program should apply admission requirements that conform to that of the university and that will insure realization of its mission, purposes and objectives.

Corresponds to Criterion III.B.

Arrangements for academic advising to meet degree requirements are important.

Appears in “Guidelines” for Criterion III.A.
This may be a criterion where graduate and undergraduate expectations would differ substantially. Undergraduate programs have less control over the students they choose to admit than graduate programs. CEPH also requires the program to identify outcome measures by which it can evaluate its success in admitting a qualified student body.  These could include measures like test scores or GPA.

A criterion addressing student diversity does not appear in the SABPAC criteria. CEPH also requires outcome measures to evaluate success in admitting a diverse student body. 

SABPAC does not include a criterion specifically addressing advising; however, this is an important aspect of undergraduate and programs.

SABPAC does not include a criterion addressing student participation in program governance. This may or may not be relevant to undergraduate education.

Evaluation and Planning

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Program must have an explicit, systematic, broad-based, and integrated process for evaluating and monitoring its efforts against its mission, goals and objectives; for assessing the program’s effectiveness in serving its various constituents; and for planning to achieve its mission in the future.

Corresponds to Criterion X.A.

For purposes of seeking accreditation, program must undergo an analytical self-evaluation and prepare a self-study document that responds to all criteria.

Corresponds to Criterion X.B.


Program should develop a definitive process for self-evaluation, including evaluation of the program by students, alumni, employers of graduates, and recipients of services provided by the graduates of the program.

Corresponds to Criterion III.F.


The CEPH and SABPAC criteria in this area are in the same spirit, although the CEPH criterion calls for more comprehensive systems of evaluation and planning.  Program evaluation by constituents is part of this process, but CEPH also expects the program to monitor its success in all areas by setting measurable goals and collecting and presenting data to support them.

Curriculum

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Programs must offer the MPH or equivalent professional master’s degree in community health education.

A professional degree is one that, based on its learning objectives and the types of positions its graduates pursue, prepares students with a broad mastery of subject matter and methods necessary in a field of practice; it typically requires students to develop the capacity to organize, analyze, interpret and communicate knowledge in an applied manner.

Corresponds to Criterion V.A.


Undergraduate program must comply with degree standards and requirements for the university. Description of university (general education) and programmatic (major and minor) requirements and electives required. 
Emphasis in programs may be different, but each program should gear its program to the following purposes:

a) provide broad professional education for the degree offered, including social and behavioral, medical and epidemiological, biological and physical sciences AND mastery of skills and educational methodology necessary to apply scientific and professional knowledge in present and changing contexts of society.

b) prepare health educators who will work in schools, community agencies, health care organizations and other settings to

· Analyze situations in terms of educational needs

· Help plan the educational aspects of programs to utilize contributions of other professionals, consumers and community

· Assist other health and related specialists in applying educational skills and concepts

· Assume responsibility for seeing that educational activities are carried out, coordinated and evaluated.

Corresponds to Criterion III.A.1. and 2.
CEPH accredits graduate community health education programs and SABPAC approves undergraduate health education programs, and the criteria differ appropriately. Both criteria documents describe the types of graduates they expect programs to prepare, although the SABPAC document is more specific in terms of practice settings and expectations. 



Curriculum (cont.)

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Each degree program must assure that each student:

a) develops an understanding of the areas of knowledge basic to public health
· Epidemiology

· Biostatistics

· Environmental health sciences

· Health services administration

· Social and behavioral sciences

b) acquires skills and experience, via a planned, supervised and evaluated practicum, in the application of basic community health education concepts and knowledge to the solution of community health problem.  Concepts and knowledge include

· Community health analysis

· Health-related behavior

· Educational processes

· Educational program planning, implementation and evaluation

· Research

· Administration

c)demonstrates integration of knowledge through a culminating experience
Corresponds to Criterion V.B.


Must be a clearly defined curriculum designed to provide opportunity for student to gain knowledge and skills and professional philosophy appropriate for health education practice at entry-level as well as basic preparation for advanced study in health education. Instruction attained or competence demonstrated in the following areas:

a) Academic foundations
· Human nature; physical, biological, and psycho-social environment; interaction between total environment and humans

· Basic techniques of measurement and evaluation as a means for determining individual  and community needs

· Economic, political, cultural and social dimensions and forces of the community

b) Professional preparation that provides students understanding and skills for health education practice. Based on 7 major responsibilities, major health topics and issues

and development of professional identity.

c) Practice teaching/field experience provides students opportunity to apply knowledge and skills obtained through coursework to real situations. Full-time practice of 320 hours required, supervised by an experienced health educator, evaluated by program and preceptor. Training must be provided to preceptor.

d) current health topics and issues 

Corresponds to Criteria III.C.1,2,3,4
The basic difference in the instructional program requirements lie in their public health orientation.  CEPH requires that students develop an understanding in each of the areas of knowledge basic to public health.  This may be a fundamental difference between undergraduate and graduate degree programs; however, if CEPH were to accredit undergraduate programs, a basic public health orientation would likely be required.  

CEPH and SABPAC require that students achieve competency in at least the 7 basic areas of responsibility articulated by NCHEC (although CEPH expects that students meet or exceed the graduate-level competencies, as well). CEPH accomplishes this through the learning objectives and SABPAC through an analysis of curriculum plans.  Of course, undergraduate programs also include basic university requirements that graduate programs do not.

Both CEPH and SABPAC speak to the importance of the planned, supervised and evaluated practice experience, but SABPAC is much more specific about minimum expectations.

CEPH requires a culminating experience requiring students to synthesize and integrate knowledge acquired in coursework and other learning experiences and to apply theory and principles in a situation that approximates some aspect of professional practice. These can take the form of comprehensive examinations, theses, capstone courses, applied research projects or other activity. This would likely be a requirement unique to graduate study.

Curriculum (cont.)

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

Each program and area of specialization must have clear learning objectives that define the competencies a successful graduate will demonstrate. They must meet or exceed the basic graduate level competencies articulated by NCHEC.

Corresponds to Criterion V.C.

There shall be procedures to assess and document that each student has attained specified learning objectives and is ready for a community health education career. Procedures may include course tests and examinations, evaluation of performance in practice placements, written project or theses, comprehensive examinations, portfolio assessments, and the CHES examination.

Corresponds to Criterion V.D. 

If program offers academic degrees (eg, MS in health education), students must have opportunity and be encouraged to acquire generic public health and community health education understanding.

Corresponds to Criterion V.E.


No equivalent criterion.

No equivalent criterion.

No equivalent criterion.
SABPAC criteria imply that they expect graduates to meet the basic health education competencies articulated by NCHEC.

CEPH uses this criterion to assess whether the program is competency based and whether students are able to demonstrate achievement of competency.

Applies to graduate programs offering research degrees.

Curriculum (cont.)

CEPH Criterion
SABPAC Criterion
Staff Analysis of Key Differences

If a program offers joint degree programs, the required curriculum for the professional public health degree shall be equivalent to that required for separate public health degree.

Corresponds to Criterion V.F.

If the program offers degree programs using nontraditional formats or methods they must be a) consistent with the program’s mission, b) guided by learning outcomes that are clearly evaluated, c) subject to equivalent quality control processes as the traditional program, d) provide planned and evaluated learning experiences.  University support must be adequate for these programs and there must be evaluation of academic effectiveness of this format.

Corresponds to Criterion V.G.
No equivalent requirement.

No equivalent requirement.
This requirement primarily applies to graduate programs that offer joint degrees with other schools (ie, MD/MPH, JD/MPH, MBA/MPH) but it could apply in an undergraduate setting to dual majors, particularly those that have very prescriptive curriculums, for example BSN/BS.  It could also be relevant in so-called 3-2 programs that result in a BS/MPH.

This criterion primarily addresses the growing number of degree programs offered in distance learning formats. This could easily apply to undergraduate programs, as well.
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